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NATIONAL GOALS OF EDUCATION

Education in Kenya should:
1. Foster nationalism and patriotism and promote national unity.
Kenya’s people belong to different communities, races and religions, but these differences need not divide them. They must be
able to live and interact as Kenyans. It is a paramount duty of education to help young people acquire this sense of nationhood
by removing conflicts and promoting positive attitudes of mutual respect which enable them to live together in harmony and
foster patriotism in order to make a positive contribution to the life of the nation.

2. Promote the social, economic, technological and industrial needs for national development.
Education should prepare the youth of the country to play an effective and productive role in the life of the nation.

a)

b)

Social Needs

Education in Kenya must prepare children for changes in attitudes and relationships which are necessary for the smooth
progress of a rapidly developing modern economy. There is bound to be a silent social revolution following the wake of
rapid modernisation. Education should assist our youth to adapt to this change.

Economic Needs

Education in Kenya should produce citizens with the skills, knowledge, expertise and personal qualities that are required
to support a growing economy. Kenya is building up a modern and independent economy which is in need of an adequate
and relevant domestic workforce.

Technological and Industrial Needs

Education in Kenya should provide learners with the necessary skills and attitudes for industrial development. Kenya
recognises the rapid industrial and technological changes taking place, especially in the developed world. We can only
be part of this development if our education system is deliberately focused on the knowledge, skills and attitudes that
will prepare our young people for these changing global trends.

3. Promote individual development and self-fulfilment
Education should provide opportunities for the fullest development of individual talents and personality. It should help children
to develop their potential interests and abilities. A vital aspect of individual development is the building of character.



4. Promote sound moral and religious values.
Education should provide for the development of knowledge, skills and attitudes that will enhance the acquisition of sound
moral values and help children to grow up into self-disciplined, self-reliant and integrated citizens.

5. Promote social equality and responsibility.
Education should promote social equality and foster a sense of social responsibility within an education system which provides
equal educational opportunities for all. It should give all children varied and challenging opportunities for collective activities
and corporate social service irrespective of gender, ability or geographical environment.

6. Promote respect for and development of Kenya’s rich and varied cultures.
Education should instil in the youth of Kenya an understanding of past and present cultures and their valid place in contemporary
society. Children should be able to blend the best of traditional values with the changing requirements that must follow rapid
development in order to build a stable and modern society.

7. Promote international consciousness and foster positive attitudes towards other nations.
Kenya is part of the international community. It is part of the complicated and interdependent network of peoples and nations.
Education should therefore lead the youth of the country to accept membership of this international community with all the
obligations and responsibilities, rights and benefits that this membership entails.

8. Promote positive attitudes towards good health and environmental protection.
Education should inculcate in young people the value of good health in order for them to avoid indulging in activities that will lead to
physical or mental ill health. It should foster positive attitudes towards environmental development and conservation. It should lead
the youth of Kenya to appreciate the need for a healthy environment.



LESSON ALLOCATION AT JUNIOR SCHOOL

S/No | Learning Area Number of Lessons
l. English 5
2. Kiswahili / Kenya Sign Language 4
3. Mathematics 5
4. Religious Education 4
5. Social Studies 4
6. Integrated Science 5
7. Pre-Technical Studies 4
8. Agriculture and Nutrition 4
9. Creative Arts and Sports 5
Patoral/Religious Programme 1

Total 40 +1




LEARNING OUTCOMES FOR JUNIOR SCHOOL

By end of Junior School, the learner should be able to:

1. Apply literacy, numeracy and logical thinking skills for appropriate self-expression.

. Communicate effectively, verbally and non-verbally, in diverse contexts.

. Demonstrate social skills, spiritual and moral values for peaceful co-existence.

. Explore, manipulate, manage and conserve the environment effectively for learning and sustainable development.
. Practise relevant hygiene, sanitation and nutrition skills to promote health.

. Demonstrate ethical behaviour and exhibit good citizenship as a civic responsibility.

. Appreciate the country's rich and diverse cultural heritage for harmonious co-existence.

. Manage pertinent and contemporary issues in society effectively.

. Apply digital literacy skills for communication and learning.
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ESSENCE STATEMENT
Kenya is part of the international community and therefore the learner shall be given an opportunity to learn foreign languages in

addition to the national, official and indigenous languages. These foreign languages include: Arabic, French, German and
Mandarin. The Learner is expected to acquire the four language skills: listening, speaking, reading and writing at a basic level in
a non-formal curriculum. This will give the learner an opportunity to acquire language competencies in an experiential, innovative
and flexible programs. Foreign languages learning at this level is guided by social-constructivism and environmental theories.
Learning of these languages will promote international consciousness and appreciation of one’s own and other cultures. The learner
will transit to senior school having acquired basic proficiency equivalent to Al in Arabic, German and French and YCT 2 in

Mandarin Chinese.



GENERAL LEARNING OUTCOMES
By the end of Junior School, the learner should be able to:

a) apply literacy, numeracy skills and logical thinking appropriately in self-expression,

b) communicate effectively in diverse contexts,

c) apply digital literacy skills appropriately for communication and learning in day-to-day life,

d) practise hygiene, appropriate sanitation and nutrition to promote health,

e) explore, manipulate, manage and conserve the environment effectively for learning and sustainable development,
f) demonstrate ethical behaviour and exhibit good citizenship as a civic responsibility,

g) demonstrate social skills, spiritual and moral values for peaceful co-existence,

h) demonstrate appreciation of the country’s rich, diverse cultural heritage for harmonious co-existence, manage

pertinent and contemporary issues in society effectively.



STRAND 1.0: LISTENING AND SPEAKING

Theme 1: Greetings and Introduction

Strand Sub strand Specific Learning Suggested Learning Experiences Key Inquiry
Outcomes Question(s)
1.0 Listening | 1.1 By the end of the sub The learner is guided to: What should we
and Speaking | Phonological | strand, the learner should | e listen to an audio recording on Chinese | focus on to
Awareness be able to: formal greetings (e.g. &4F. K E4F. | improve speaking
(3 lessons) FOEAE, W i B, £4) | fluency?
a) repeat words and :
. and repeat after it,
phrases from audio . . .
and textual sources e watcha snpple V1de0.conversat10n on
’ formal Chinese greetings and practise
b) articulate sounds saying them aloud in turns,
wolhnd phrasés in | ® listen to an audio recording related to
simple sentences introduction of self and others and
with proper answer the questions,
pronunciation, e role-play formal greetings and self-
¢) acknowledge the introduction with one’s age and where

importance of proper
language usage in
formal and polite
contexts.

one lives(f& &f /5 _E U/ R 4 U /i b 4g/
ZImgy, ..., ESFE.LZ, K
{E7E 228 /Nairobi, 1R &M NRIE/FE
£x1 ) collaboratively,

role-play formal greetings and
introduction of others with their age and

where they live(f8 0/ 5. EIF/ 71/




W b g/ ks, AR IR A, Al
m....., A5, fELE.....
REPENIRIE/ZE 2 ) collaboratively,

e practise use of “>K [ ......”In basic
introductions to denote where one
comes from (e.g. FK H & JE 1
i),

e introduce oneself and friend,
mentioning their age, where they come
from, live and language(s) spoken (f&4f
et s T N L e S Ry [ TR £
m....., RKEH R, HAE
..., REF....B, Reyix
e fRIRHIA, M., kA
HEW R, MEAE. ..., {4
o B Ui By LT

(Kiswahili) , #&We? /&5EE? )in
turns,

e discuss the role of formal/polite
greetings in enhancing oral
communication collaboratively.

Core Competencies to be developed:
Communication and collaboration: the learner speaks clearly and effectively when they practise introducing themselves and
others fluently and clearly.




Pertinent and Contemporary Issues (PCIs):
Social cohesion is strengthened as the learner uses formal and polite greetings to introduce themselves and others in turns.

Values:
Respect is reinforced as the learner uses formal, polite language to greet others and introduce themselves in class.

Link to other subjects:
The learner links their meaning to English and Kiswabhili languages on the use of polite phrases and expressions to introduce
oneself and others.

Theme 2:Family

Strand Sub strand Specific Learning Suggested Learning Experiences Key Inquiry
Outcomes Question(s)
1.0 Listening 1.2 By the end of the sub The learner is guided to: How can we
and Speaking |Phonological |strand, the learner should |e listen and chant after an audio text on the |enhance
Awareness be able to: names of members of the extended pronunciation
(3 lessons) a) replicate vocabulary family in class (e.g. U Shiishu , Wil [skills?
from various Qral texts, Giigu, 5 5 Jivjiu, 15 Ayi, 5 5
) apply appropriate Tangdi, Uk Bigoméi , WK Jiefa, 1T

stress, intonation and
rhythm patterns in
sentences,

c) appreciate the role of
active listening in
communication.

Sdo zi etc.),

e look at flashcards on different
professions, repeat the names after the
recording, and then mention their English
equivalents(e.g. i Chiishi- Cook , 37
+: Hiishi- Nurse, 1% Jizhé- Reporter, 2




11IW Kuaijishi- Accountant, i Liishi-
Lawyer, & il Ldoshi- Teacher , &4
Yisheng- Doctor) ,

e talk about members of their extended
family by mentioning their names, ages
and professions (e.g. TR LK 24k,
SIE25 4. MR L. ),

e ask peers specific details about members
of their extended family in a dialogue in
terms of name, age and profession in turns

(e.g. ARARBIG? B: &), E—
BB AR R, RIE? A RIEH
BB, AT . ARESURUS AT 4
TAE? B: WIFAFGEDUEZ . R
GhEATIE? A — AR, — MR
BN,

e discuss what professions they would like
to pursue when they grow up with peers.

Core Competencies to be developed:

Self-efficacy: The learner identifies and introduces members of their extended family with their roles during the role plays.
Pertinent and Contemporary Issues (PCIs):

Social cohesion: The learner develops a sense of belonging and interconnectedness to the community when introducing members
of their extended family.

Values:




Unity is developed as the learner collaboratively introduces members of their extended family in class.

Link to other subjects:

The learner links their learning to English, Kiswahili and Indigenous Languages on the use of appropriate pronunciation and

articulation skills for effective communication.

Theme 3: My Surroundings

Strand Sub strand Specific Learning Outcomes [Suggested Learning Experiences Key Inquiry
Question(s)
1.0 Listening and 1.3 Interactive  |By the end of the sub strand, [The learner is guided to: How do you interact
Speaking Speaking the learner should be able to: |® listen to an audio source on essential places in |effectively with
(3 lessons) a) restate key words and town (ZEul. R, . HBJRL. BEBE.  |others?
phrases in varied listening H4T . 7i4%) and repeat the words,
contexts,

b) apply non-verbal cues
appropriately to enhance
communication,

c) exhibit interest in speaking
clearly while interacting
with others.

search online for an audio visual narration of a
town, and point out the places identified
collaboratively,

talk about what happens in the essential places
provided in the given pictures with peers,
practise the use of “# 72> and “ff{fF4 ? ”in
simple sentences in turns (e.g. FE Ly, R
BERHEMT A7),

listen to a short dialogue then answer the
questions (e.g. L EE RWPH ? AT LR
B, wABRMA AT LWEEREWR),

take turns constructing simple sentences about
where one going and what they are going to do




in town with peers (e.g. FE L7 KT,
WERERER, REEFLE),

e present a short skit on how they can observe
safety while undertaking various activities in
their surroundings.

Core Competencies to be developed:

Digital literacy: the learner develops skills in connecting to digital technology as they carry out a simple online search for audio-visual 1
related to essential places in the town.

Pertinent and Contemporary Issues (PCIs):

Safety: The learner becomes aware of ways they can observe safe while undertaking various activities in their surroundings as they sim
skit with peers.

Values: Responsibility is demonstrated as the learner collaboratively engages in assigned roles and duties as they take turns to construc
sentences with peers.

Link to other subjects:

The learner links their learning to English and Kiswahili Indigenous languages on use of turn taking skills when interacting with others.

Theme 4:Time

Strand Sub strand Specific Learning Suggested Learning Experiences Key Inquiry
Outcomes Question(s)
1.0 Listening |1.4 Oral By the end of the sub The learner is guided to: How can one
and Speaking |Expression strand, the learner should |® look at a watch/ clock and say the exact |practise attentive
(3 lessons) be able to: time with the focus on & didn and 4;  |listening?

a) distinguish information|  fep
based on key words
and phrases,




b) respond to simple
questions clearly and
logically,

c) appreciate the
importance of listening
attentively while
communicating.

compare telling the time in English,
Kiswabhili and Chinese collaboratively and
make presentations,

tell the time using -, %/ and Z (e.g.
8:30 J\Ri; 6:15 75 —Zl; 4:45 %
—Z| 1),

say specific time with respect to a.m. and
p.m.using & b, B4, T, B L with
peers (e.g. 7:30 p.m. Mg |- 7 fi%%) in
turns,

role play asking for specific time with
peers (e.g. MAEJLAL? IUAE 9 KL 55

oo ),

talk about the specific times they
undertake various subjects at their school
with peers (e.g. AT LA EPGER? K
IR 8 pivh EVE.

discuss the importance of having a to-do
list to enable them effectively meet their
set goals collaboratively.

Core Competencies to be developed:

Learning to learn: The learner becomes aware of the importance of planning and managing time effectively when they discuss

why having a to-do list enables one to meet set goals.

Pertinent and Contemporary Issues (PClIs):




Peer education and mentorship: The learner discusses with peers and gains a new perspective of how they can effectively
achieve their set goals by keeping a to-do list.

Values:

Unity: The learner collaborates with others when they make comparisons of telling time in English, Kiswahili and Chinese and
make presentations.

Link to other subjects:
The learner links their learning to Mathematics on the use of time to quantify, measure and compare the duration and sequence of|

events.
Theme 5:Fun and Enjoyment
Strand Sub strand Specific Learning Suggested Learning Experiences Key Inquiry
Outcomes Question(s)

1.0 Listening (1.5 Oral By the end of the sub The learner is guided to: What techniques
and Speaking |Expression strand, the learner should | look at pictures of recreational activities |can enhance

(3 lessons) be able to: and say their names out loud (J€LLI. Jif [speaking clarity?

a) repeat words and Uk WL HUD. HOP. WEATE.

b)

phrases from varied

oral texts,

use appropriate
vocabulary and
language for
different contexts,

LIRAT B,

match recreational activities with the most
suitable places/scenic spots where they
can occur (el W WEvkit. b
M. WL 1. ) then say out loud the
names of the scenic spots ,




c) appreciate the
importance of
expressing ideas
clearly in oral
communication.

play a pyramid game collaboratively
(learners build sentences from a word
e.g.)
R
XK
FJA AR 2 Xk
A R EERR e kit e k),
listen to an audio clip on descriptions of
recreational activities and answer the
questions,
explain which places they intend to go to
over the weekend and what recreational
activities they will engage in with peers
(F& A K 2= Naivasha 7k . 2. K
GV .
share with peers the importance of mental
health care while pursuing varied
recreational activities.

Core Competencies to be developed:

Communication and collaboration: the learner develops teamwork skills as they play the pyramid game to enhance their|

vocabulary, spelling and word recognition skills.

Pertinent and Contemporary Issues (PCls):

Mental Health: The learner proactively discusses and outlines how they can take care of their mental health while pursuing

recreational activities with peers.

Values:




Unity: The learner collaborates with peers as they talk about their weekend plans in relation to recreational activities.

Link to other subjects:
Learning is linked to social studies as they practise mindfulness of their mental health in day to day life.

Theme 6:Foods and Drinks

Strand Sub strand Specific Learning Suggested Learning Experiences Key Inquiry
Outcomes Question(s)

1.0 Listening (1.6 Oral By the end of the sub The learner is guided to: What strategies can

and Speaking |Expression strand, the learner should |e say out a list of kitchen items (¥4 . #K |you use to ensure

(3 lessons)

be able to:

a)

b)

highlight intended
vocabulary in the
defined context,
construct simple
sentences on varied
topics in Chinese,
acknowledge the
importance of
clarity of ideas
when
communicating.

i MR 1. #. 57T KAJ)and
common ingredients used in the kitchen
ChE. Bhy . 2L PRLH. 55D
listen to a recordmg and match different
foods (98K, f. FE. 2. J&. B,
LAl KR, B #3%) with how
they are normally cooked (. %0+ JE.
categorise kitchen items with their usage
collaboratively,
look at images of different food items
cooked in different ways (IS, AI
M. EYE. XD and take turns
to say their preferences (3. = KNz K035

H)

clarity of ideas
during oral
communication?




e talk about things one needs to prepare a
meal with peers (ffJei 4 P2 FH
AL THLLARR. FR. K. B T SRR
KA,

e listen to a conversation of two friends
making a simple meal and answer the
subsequent questions,

e research online or in various sources meal
preparation and kitchen items in Kenya
and China and present their findings in
class.

Core Competencies to be developed:

Learning to learn: the learner develops relationships through carrying out activities with peers where they share what they have
learned, such as their knowledge of the things needed to prepare a meal.

Digital literacy: the learner connects using technology as they search how different meals are prepared and the various kitchen
items used in Kenya and China.

Pertinent and Contemporary Issues (PCIs):
Cultural awareness: The learner understands and appreciates other cultures as they learn about the various ways of preparing
meals in Kenya and China.

Values:
Respect: The learner collaborates with others when they take turns to talk about their preferences with regards to food.

Link to other subjects:
The learner is able to relate to intercultural awareness skills used for cultural immersion in Arabic, French and German languages.




Theme 7: My Body

Strand Sub strand Specific Learning Suggested Learning Experiences Key Inquiry
Outcomes Question(s)
1.0 Listening (1.7 By the end of the sub The learner is guided to: What strategies can
and Speaking |Listening for [strand, the learner should |e say out the names of different emotions |you use while
Information  |be able to: displayed on flashcards, listening to enhance

(3 lessons)

a) mention keywords and
phrases in the depicted
context,

b) examine verbal and
non-verbal cues to

e take turns demonstrating different
emotions as their peers guess what
emotion it is (4K (kuailé) « 10>
(shangxin)~ £ (shéngqi)~ Pt
(xingfen)~ 15T (iingya). Pets

comprehension?




comprehend (pijuan)~ T (wilido) ik
information, (jinzhang). A% (zihdo) « N

c) acknowledge the (kiinhuo),
importance of listening |¢ ]k about the emotions they had from a
gctlvely to retain past experience with peers,
information. e point out a song they like that brings out a
given emotion in them then share it in
class,

e listen to a story and identify the emotion
associated with it,

e play the broken telephone game with
vocabulary acquired to underscore the
importance of listening keenly for
information,

o work collaboratively and make creative
presentations to educate peers about the
importance of emotional health.

Core Competencies to be developed:

Self-efficacy: The learner is able to express their emotions clearly as they share emotions they had from a past experience with
peers.

Critical thinking and problem solving: The learner develops open mindedness and creativity to understand the relationship
between emotions and mental health when they present on the importance of emotional health.

Pertinent and Contemporary Issues (PCIs):
Mental health: The learner is equipped with the tools and knowledge to foster better mental well-being when they make
presentations on practical strategies for managing emotions.




Values:

Unity: The learner respects other people’s opinion as they talk emotions they experienced in the past.

Link to other subjects:
Learning is linked to Social Studies on the importance of managing one’s emotional wellbeing.

Theme 8:Weather and Environment

Strand

Sub strand

Specific Learning
Outcomes

Suggested Learning Experiences

Key Inquiry
Question(s)

1.0 Listening
and Speaking

1.8 Listening
for
Information
(3 lessons)

By the end of the sub

strand, the learner should

be able to:

a) highlight intended
vocabulary from an
audio-visual source,

The learner is guided to:

watch a video clip and list the physical
features highlighted with peers (1L ¥#].
TP . R WL ),
play a bingo game on physical features in
class (learners listen to vocabulary related
to physical features on their bingo card,
they mark it off, the first person to mark

How can you
improve your
ability to retain
information while
listening?




b) summarise the key off all the words must call out: ‘zhong

information from le!”)
various oral texts, e listen to an audio on physical features and
c) show an interest in summarise the key points,
understanding key e listen to simple descriptions of physical
information in an aural features and say out the physical feature
context. that matches the description CERE,
EiAE),

e research and present challenges facing
physical features in their locality and
propose solutions to address them
collaboratively,

Core Competencies to be developed:

Learning to learn: the learner works collaboratively with peers to propose solutions for challenges facing the physical features in
their locality.

Pertinent and Contemporary Issues (PCIs):

Environmental Education is developed as the learner researches, discusses and presents solutions to challenges affecting physical
features in their locality.

Values:

Responsibility: The learner works with peers to identify the physical features highlighted in the video clip.

Link to other subjects:
Learning is linked to Arabic, French and German on fluently summarising key information from texts using their own words.

Theme 9: Getting Around




Strand Sub strand Specific Learning Suggested Learning Experiences Key Inquiry
Outcomes Question(s)
1.0 Listening (1.9 Interactive By the end of the sub The learner is guided to: Why is active
and Speaking [Speaking strand, the learner should |e listen to an audio on means of transport listening essential
(3 lessons) be able to: and repeat the vocabulary (e.g. /N4 |in interactive
a) recall words, WA, ARE. BT BRES. X

b)

phrases and
expressions from
varied texts,

talk about familiar
topics using
appropriate
volume, tone and
pronunciation,
exhibit interest in
speaking clearly
and confidently on
various topics.

L 9. BRoE. ERRE. KAL),

listen to a short text and identify the
means of transport mentioned
collaboratively,

practise using “.......84 %......” to inquire
about the means of transport used (e.g. /K
BARER? BEMEER),

make sentences using suitable action
words appropriate for the various the

means of transport (e.g. A2 HHFHZE. TH
T AL . EHD

listen to a dialogue and answer the
questions appropriately (e.g. Nuru 5K /E
LR ? Nuru S RAEN LT
Y; Nuru EMEEAZEAR? Nuru
BRI BT E LA R),

simulate a dialogue from flashcards of
different places and means of transport on

speaking?




“how to go somewhere ({R/E4
%......7 )" with peers,

e prepare presentations on how they
observe safety when using the various
means of transport and make
presentations.

Core Competencies to be developed:
Communication and collaboration: the learner develops teamwork skills as they participate actively to identify the means of]
transport mentioned in the text.

Pertinent and Contemporary Issues (PCls):

Safety: The learner becomes aware of the need to be safe while using the various means of transport during the presentations.
Values:

Responsibility is manifested in the learner undertaking assigned roles and duties in class by working collaboratively with peers
such as engaging in a simple dialogue.

Unity: The learner collaborates with others to simulate a dialogue on means of transport as depicted in the flashcards.

Link to other subjects:

The learner is able to English, Kiswahili and Indigenous languages on the use of appropriate volume, tone and pronunciation while
interacting with others.

ASSESSMENT RUBRIC: LISTENING AND SPEAKING

Level Exceeds Meets Expectations | Approaches Below Expectations
Expectations Expectations
Indicator




Ability to use vocabulary and
expressions in oral
communication.

Learner uses all the
targeted vocabulary
and expressions in
oral communication;
attempts to use a
variety of vocabulary
and expressions
synonymous to the
targeted one’s, giving
justifications for their
choice.

Learner uses all
targeted vocabulary
and expressions in
oral communication.

Learner uses most of
the targeted
vocabulary and
expressions in oral
communication.

Learner uses some of
the targeted
vocabulary and
expressions in oral
communication.

Ability to maintain correct
spoken language patterns
(pronunciation, rhythm, pace
and intonation) in oral

Learner maintains
correct
pronunciation,
rhythm, pace and

Learner maintains
correct
pronunciation,
rhythm, pace and

Learner maintains
correct
pronunciation,
rhythm, pace and

Learner maintains
correct
pronunciation,
rhythm, pace and

expressions. intonation at all times | intonation at all times | intonation most of intonation on rare
in oral expressions; in oral expressions. the time in oral occasions in oral
attempts to use expression. Makes a | expression. Makes
colloquial and few errors at times many errors most of
idiomatic expressions that may interfere the time that interfere
successfully. with communication. | with communication.
Ability to respond to Learner responds to | Learner responds to | Learner responds to | Learner responds to

questions and prompts to
show comprehension and
engagement in oral
interactions.

all questions and
prompts to show
comprehension and
engagement in oral

all questions and
prompts to show
comprehension and

most questions and
prompts to show
comprehension and

few questions and
prompts to show
comprehension and




interactions and goes
further to give
appropriate
illustrations and
examples.

engagement in oral
interactions.

engagement in oral
interactions.

engagement in oral
interactions.

Ability to interpret and use
non-verbal cues to enhance
oral expressions (body
language, gestures, eye

contact, facial expressions).

Learner interprets
and uses adequate
gestures and facial
expressions in oral
expressions when
appropriate, is
sensitive to cultural
diversity and adapts
non-verbal cues to
suit diverse cultural
contexts.

Learner interprets
and uses adequate
gestures and facial
expressions to
complement oral
expressions when
appropriate.

Learner interprets
and uses some
gestures and facial
expressions to
complement oral
expressions when
appropriate. Some
gestures and facial
expressions used do
not rthyme with the
intended
communication.

Learner interprets
and uses some
gestures and facial
expressions to
complement oral
expressions when
appropriate. Many of
the gestures and
facial expressions
used do not rhyme
with the intended
communication.




STRAND 2.0: READING

Theme 1:Greetings and Introduction

Strand Sub strand Specific Learning Suggested Learning Experiences Key Inquiry
Outcomes Question(s)
2.0 Reading 2.1 Reading for By the end of the sub The learner is guided to: How can reading
Fluency strand, the learner should |® read flashcards of formal greetings as fluency be
(2 lessons) be able to: peers respond in turns (& UF nin hédo, & |achieved?

a) list key words, phrases
and expressions from a
reading text,

b) read out simple
sentences in texts with
appropriate speed,

c) recognize the
significance of
effective articulation in
achieving fluency.

Stk nin guixing, YRUEAT 4 ni xing
shénme, T F-4f xiawii hdo, 1R 54NN
& hén gaoxing rénshi nin, etc.),

read out simple passages on self-
introduction 1.e. name, age, nationality,
place of residence (e.g. 7/AI14F ! Fk
£, MEEEE. WAE 13 5. BREH
o WMFNAAENE B,

read out flashcards of names of languages
collaboratively and match them with their
English equivalents (£1& Yingyii-
English, ¥2:1# Fayui- French, {8i% Déyii-
German, 7 BL 7Y HL1E Stwaxiliyi-
Swabhili),

take turns to simulate conversations based
on word cards that serve as prompts for




the languages each participant is
proficient in (e.g. MR Vit 418 522
YT PLPE BAE, e — R LNOE. ),

e rearrange jumbled up words to form
correct sentences on self-introduction in
formal contexts collaboratively,

e research online or from varied sources
common greeting customs in Kenya and
China and present their findings in class.

Core Competencies to be developed:

Communication and collaboration: The learner develops team work skills as they take turns to simulate conversations based on
word card prompts.

Pertinent and Contemporary Issues (PCIs):

Cultural awareness: The learner develops effective cross cultural communication skills when they search for customs related to
greetings and introductions in Kenya and China.

Values:
e Unity: the learner collaborates with their peers to rearrange jumbled up words to form correct sentences on self-introduction.
e Respect: The learner exhibits positive regards for self and others when they address them appropriately in formal contexts.

Link to other subjects:
The learner links their learning to English and Kiswahili and Indigenous languages on use of appropriate words to express courtesy
and respect in different contexts.




Theme 2:Family

Strand Sub strand Specific Learning Suggested Learning Experiences Key Inquiry
Outcomes Question(s)
2.0 Reading 2.2 Reading for By the end of the sub The learner is guided to: How does reading

Fluency
(2 lessons)

strand, the learner should |e

be able to:

a) identify vocabulary
from reading texts for

learning,

b) read texts on varied

themes for
comprehension,

c) exhibit enthusiasm in
reading texts fluently
for comprehension.

read simple texts and underline words and
phrases related to members of the
extended family (e.g. HUSL Shitshu , Tl
Giigu, 5 5 Jinjiu, P11 Ayi, 55
Tangdi, Uk Bidomei , W% jiefu, 1%+
Sdozi etc.),

read simple paragraphs about different
families and underline names of different
professions (e.g. ZJili; EA; 7+
e.tc.),

read out loud the underlined names of
professions collaboratively,

take turns to read paragraphs loudly and
assess peers’ pronunciation of words
collaboratively,

discuss the comparisons in naming of
extended family members in Chinese,
English and Kiswahili Languages.

fluency enhance
communication?

Core Competencies to be developed:
Communication and collaboration: Teamwork skills are exhibited when the learner reads out names of different professions

collaboratively




Pertinent and Contemporary Issues (PCIs):

e Peer education and mentorship: The learner receives constructive feedback on their fluency when they take turns to read

paragraphs for their peers to assess the pronunciation of words.

e Cultural awareness is enhanced as the learner compares naming of extended family members in Chinese, English and Kiswahili

Languages.

Values:

Unity: the learner takes turns to read aloud paragraphs and assess each other’s pronunciation.

Link to other subjects:

The learner links their learning to English, Kiswahili and Indigenous languages on the importance of pronouncing words properly

for fluency.
Theme 3:My Surroundings
Strand Sub strand Specific Learning Outcomes [Suggested Learning Experiences Key Inquiry
Question(s)
2.0 Reading 2.3 Reading for By the end of the sub strand, [The learner is guided to: How can we enhance
understanding |the learner should be able to: |® read out flashcards showing essential places in |understanding while

(2 lessons)

a) outline words and
phrases from a
reading text,

b) explain key
information in a
reading
comprehension,

c) appreciate the role
of reading

Chinese and English languages (%3, JKiH
P SERe R BEBE RAT. R,

e match names of various essential places to
simple descriptions of their use with peers,

e read out words and phrases of names of the
places from a word search collaboratively,

e read texts depicting errands to be undertaken in
the various essential places in town and explain

reading texts?




comprehension in the underlined key words and phrases with

communication. peers,

e read the simple story given in turns to assess
peers’ articulation of sentences,

e answer questions based on the story
collaboratively,

e read short descriptions related to essential
places in turns for peer assessment.

Core Competencies to be developed:

Self-efficacy: The learner exhibits knowledge of their surrounding when they identify the use of various essential places in their town wi
peers.

Pertinent and Contemporary Issues (PCIs):

Peer education and mentorship: The learner receives constructive feedback from their peers on areas of strength and improvement on their
skills as they read descriptions on essential places.

Values:

Unity is enhanced as the learner works collaboratively with peers in assessing each other’s reading fluency and in completing group acti
Link to other subjects:

Learning is linked to Arabic, French and German on the skill of inferring the meaning of words in reading texts to comprehend meaning.




Theme 4:Time

Strand

Sub strand

Specific Learning
Outcomes

Suggested Learning Experiences

Key Inquiry
Question(s)




2.0 Reading 2.4 Reading for By the end of the sub The learner is guided to:

Fluency strand, the learner should |e listen to an audio recording of time How can we
(2 lessons) be able to: phrases and read along the words aloud |enhance reading
a) decode words and (b B 4. B L), fluency?
phrases in texts, e match puzzle pieces of different moments
b) read short texts on in the 12 hour clock with their
familiar tOpiCS ﬂuently, Corresponding names,

c¢) acknowledge therole |e read the time on clock faces in Chinese
of read%ng fluently in using /5 and 4%k,
enhancing e role play reading simple sentences using
comprehension. words and phrases ( 3 ban, Z| ke, %
cha ) related to telling time,

e ask the time when they engage in various
learning areas at school in turns (e.g. 7/R1/]
JUR EDGEIR? JATTEER T 4 f BN
o ),

e create a talking wall in the classroom on
the importance of managing time while in
school for effectiveness with peers.

Core Competencies to be developed:

Communication and collaboration: the learner contributes to group decision making when they participate actively in reading
simple sentences using the given words and phrases with peers.

Pertinent and Contemporary Issues (PCls):

Time management is developed when the learner collaborates with peers to create a talking wall in the classroom on the value of]
managing time while in school.




Values:

Unity: The learner displays team spirit when they take turns to ask the time that they undertake various learning areas in school.
Link to other subjects:

The learner links their learning to Mathematics on the use of time to quantify, measure and compare the duration and sequence of|
events.

Theme 5: Fun and Enjoyment

Strand Sub strand Specific Learning Suggested Learning Experiences Key Inquiry
Outcomes Question(s)
2.0 Reading 2.5 By the end of the sub The learner is guided to: What
Reading for  |strand, the learner should |e circle out words and on various strategies can
fluency be able to: recreational activities phrases from a word| you use to be
(2 lessons) a) outline words, puzzle with peers (JELLI . JifFuk. ., a fluent
expressions and ok, ME . WEATE. fEBkiT), | reader?
phrases from text, e read simple sentences and match them to

b) read simple texts Wi_th the appropriate recreational spots/areas
appropriate eXpression. | cqlaboratively( /AT Al ik
intonation and YW, |y - ybi. g, WL . D),

c) appreciate the value of . .

. ; read aloud a dialogue giving reasons for
reading extensively to . ! .
going to a specific recreational spot/area
enhance fluency. . X .
and find pictures that appropriately depict
the text,




e read materials online or offline on
recreational activities in Kenya and China
and summarise the findings to their peers,

e create an interactive representation of key
recreational spots/areas in their home
town with collaboratively and share with
the class.

Core Competencies to be developed:

Digital literacy: The learner uses digital technology to read materials on recreational activities in Kenya and China.

Pertinent and Contemporary Issues (PCls):

Cultural awareness: The learner develops an understanding of the various recreational sites in their locality and the ones at the
national level.

Values:

Respect: The learner appreciates diverse opinions of their peers as they summarise their findings on recreational activities in
Kenya and China.

Link to other subjects:

Learners link their learning to Creative Arts by engaging in recreational activities to observe mindfulness and keep physically
active lifestyles.

Theme 6:Foods and drinks




Strand Sub strand Specific Learning Suggested Learning Experiences Key Inquiry

Outcomes Question(s)

2.0 Reading 2.6 Reading for By the end of the sub The learner is guided to: How does reading
Fluency strand, the learner should |e read texts and underline vocabulary fluency help in
(2 lessons) be able to: related to common ingredients and items |effective

a) compile key words, used in the kitchen (V558 UKFH. 3¢ communication?
phrases and ORI NI /S SN AT NN
expressions in M. Z. TIOR3 etc),

b tex:ls, ol e listen and read along to audio clips on

) E?en glrr?())re B common food items (A 8. . FENAI.
comprehension, L BB RS, AR KR
¢) show interest in . J3%) and their preparation methods
applying fluency (B~ Kby MBS L 2K L B,
skills across e read a dialogue and answer the subsequent
various types of questions collaboratively,
texts. e rearrange jumbled up sentences correctly

and read them aloud to their peers,
e read varied texts aloud in turn for peers to
give them feedback on their fluency.

Core Competencies to be developed:

Learning to learn: the learner builds meaningful relationships with their peers as they work collaboratively in rearranging
jumbled up sentences correctly.

Pertinent and Contemporary Issues (PCls):

Peer education and mentorship: The learner engages in collaborative learning as they read varied texts aloud for their peers to give
constructive feedback.




Values:

Unity is enhanced as the learner displays team spirit as they work together with their peers to respond to questions from the
dialogue.

Link to other subjects:

Learning is linked to Arabic, French and German where the learner applies fluency skills across varied texts to enhance
comprehension.

Theme 7:My Body

Strand Sub strand Specific Learning Suggested Learning Experiences Key Inquiry
Outcomes Question(s)
2.0 Reading 2.7 Reading for By the end of the sub The learner is guided to: How do nonverbal
Fluency strand, the learner should |® read out loud words and phrases on expressions affect
(2 lessons) be able to: feelings and emotions from flashcards in [communication?
a) categorise keywords turns (e.g. JF 0> kaixin. &> gdoxing-
and phrases according ML nanguo WVF jingya. 15
to the context, fennirs %K jinzhang. R kuaile. £
b) read simple texts on 53 shengbing. 1 pa~ ANIFRE I bil hdo

varied themes fluently,
c) exhibit interest in
reading and
pronouncing words
accurately for fluency. o

yisi~ YT xingfen, etc.),

match activity associated with the feeling
or emotion with peers (e.g 1 & Bt- H
> Hé péngyou wan - kaixin ),

sort flashcards depicting various feelings
and emotions into ‘happy
feelings/emotions’ and ‘sad
feelings/emotions’ with peers,




e read feelings and emotions word cards
and simulate the feeling/emotion depicted
collaboratively (& 7« FkIH 1. Fkiz
Wy, kT,

e cxpress own feelings by reading word
cues from emotions chart in turns ( e.g. 7%
A RIER BT REGEXET . How
do you feel today? I feel sad. 1 &I
FO B i B B ABE? IR BERBRR .
How do you feel when you play with
friends? I feel happy.),

e research, discuss and present practical
strategies for managing their emotions
collaboratively.

Core Competencies to be developed:

e Communication and collaboration: Teamwork skills are exhibited as the learner participates actively in simulating the
feeling/emotion depicted in flashcards with peers.

e Self-efficacy is developed as the learner discusses practical solutions of how they can deal with their emotions.

Pertinent and Contemporary Issues (PCls):

Mental health: The learner develops the ability to regulate their emotions effectively when they research and propose practical

approaches for managing their emotions with peers.

Values:




Love is nurtured as the learner gets to interact with varied emotions from peers during simulation exercises, developing a sense
of understanding and awareness.

Link to other subjects:
The learner links their learning to English, Kiswahili and Indigenous languages on how to articulate one's emotions and feelings
clearly in words.

Theme 8:Weather and Environment

Strand Sub strand Specific Learning Suggested Learning Experiences Key Inquiry
Outcomes Question(s)
2.0 Reading  |2.8 Reading for By the end of the sub The learner is guided to: What reading
Understanding [strand, the learner should |e look at flashcards on physical features in |strategies can you
(2 lessons) be able to: their environment (e.g. L1+ . ]+ use to improve
a) outline targeted PEL MR, OKEA . VOB, #HK),and read|comprehension of
vocabulary from out the words, texts?
written texts, e read simple sentences, taking note of the
b) respond to questions vocabulary related to physical features
from a written text, mentioned,
c) propose methods o le read a short passage and answer the
improve 0ne"s reading related questions,
comprehension. e read short descriptions of various physical
features and match them to the
appropriate pictures displayed with peers,




e research physical features found in Kenya
and China, highlighting the one’s found in
your locality with peers,

e read on ways to take care of physical
features in their community and share in
turns,

e discuss challenges and solutions to
problems they face when reading
comprehension texts.

Core Competencies to be developed:

Citizenship: the learner develops a sense of responsibility and engagement as they read on ways to take care of physical features

in their community.

Pertinent and Contemporary Issues (PCls):

e Inter cultural awareness is promoted as the learner explores physical features in Kenya and China and compares them with the
ones found in their community.

e Environmental education: the learner becomes aware of their role in taking care of physical features in their community during
discussions with peers.

Values:

Responsibility: the learner proactively solves problems as they give solutions to the challenges they face when reading

comprehension texts.

Link to other subjects:

The learner links their learning to Social Studies on the relationships between human activities and the natural world and how

these interactions affect the health and well-being of both people and the planet.




Theme 9:Getting Around

Strand Sub strand Specific Learning Suggested Learning Experiences Key Inquiry
Outcomes Question(s)
2.0 Reading 2.9 Reading for By the end of the sub The learner is guided to: What strategies can

Fluency
(2 lessons)

strand, the learner should

be able to:

a) highlight key words
and phrases in a written
text,

b) read simple texts
fluently,

c) acknowledge the
importance of reading
fluently for
communication.

categorise words related to transport into
land, water and air transport and read
them aloud (e.g. /INAE xido qiche,
% chiiziiche, N 383 gongjiaoche, FAT
%8 zixingche, FE¥L 4 moétuoche, ‘K7
huoché, ¥ liizi, Y& %€ luotud e.t.c.),
match means of transport to their
appropriate action word with peers ( e.g.
MR FH A zuo chiiziche, % B AT 4 gi
zixingché, 2 KM zuo feiji, FE % zouln
e.t.c),

rearrange jumbled up words to form
correct sentences on use of means of
transport with peers (e.g. FALF[BIFK Wo
zuo ché hui jia; W% BATE LT .
Ndinai qi zixingché qu shichdng),

take turns to read a passage on safe use of
means of transport and evaluate peers’
articulation of words and sentences.

be used to correct
improper
pronunciation?




from jumbled up words.

Core Competencies to be developed:
Learning to learn: The learner displays self-discipline skills when they work collaboratively with peers form correct sentences

the passage.

Pertinent and Contemporary Issues (PCIs):
Safety: The learner becomes aware of safety issues arising from the use of various means of transport as they take turns to read

Values:

Responsibility: The learner engages in assigned roles and duties with their peers as they rearrange jumbled words to form sentences

Link to other subjects:

from one place to another.

The learner links their learning to English and Kiswahili on the use of prepositions to discuss the way one travels or has travelled

The learner is able to relate to Social Studies on observing safety when using of various means of transport.

ASSESSMENT RUBRIC: READING

simple texts for accuracy in
reading.

pronounces words in
words in simple texts
on familiar topics to
convey the intended
meaning; makes no

words in simple texts
on familiar topics
accurately to convey
the intended
meaning.

words in simple texts
on familiar topics
with few errors;
errors minimally
hamper the ability to

Level Exceeds Meets Expectations | Approaches Below Expectations
Expectations Expectations
Indicator
Ability to pronounce words in | Learner impeccably | Learner pronounces | Learner pronounces | Learner pronounces

words in simple texts
on familiar topics
with many errors;
errors greatly hamper
the ability to convey




errors even for texts
on unfamiliar topics.

convey the intended
meaning.

the intended
meaning.

Ability to read varied texts
fluently (pace, phrasing,

intonation, pronunciation).

Learner reads texts at
an advanced pace
with minimal
hesitations; utilizes
appropriate phrasing
and intonation to
convey the meaning
effectively;
pronounces words
accurately
throughout the text.

Learner reads texts at
a proficient pace with
minimal hesitations;
utilizes good
phrasing and
intonation to convey
the meaning clearly
and generally
pronounces words
accurately
throughout the text.

Learner reads texts at
a basic pace with
noticeable
hesitations; utilizes
basic phrasing and
limited use of
intonation, leading to
some ambiguity in
meaning; pronounces
words with few
errors that may affect
comprehension in
certain parts of the
text.

Learner reads texts at
a slow and uneven
pace with frequent
hesitations; phrasing
and intonation is
minimal making it
challenging to
understand the
intended meaning;
pronounces words
with many errors that
lead to frequent
misunderstandings of
words and phrases.

Ability to read and
comprehend simple texts.
(correct responses and
appropriate vocabulary)

Learner comprehends
all questions in
context and gives
correct answers to all
the questions; makes
use of extensive
vocabulary in giving
responses to
questions.

Learner comprehends
all questions in
context and gives
correct answers to all
the questions; makes
use of adequate
vocabulary in giving
responses to
questions.

Learner comprehends
many of the
questions in context
and gives correct
answers to most of
them, vocabulary
used in giving
responses to

Learner comprehends
few questions in
context and gives
correct answers to a
few of them,
vocabulary used in
giving responses to
questions is very




questions is limited
but sufficient.

limited and
insufficient.




STRAND 3.0: WRITING

Theme 1: Greetings and Introduction

Strand Sub strand Specific Learning Suggested Learning Experiences Key Inquiry
Outcomes Question(s)
3.0 Writing 3.1 Guided By the end of the sub The learner is guided to: How can
Writing strand, the learner should |e listen to an audio text and write down the handwriting be
(1 lesson) be able to: words and phrases related to basic enhanced?

a) write words and
phrases from an audio
text,

b) compose simple texts
in Chinese on various
topics,

c) appreciate the role of
handwriting in
communication.

greetings in formal and polite contexts,
(e.g. F bUf. U Mg L4F ete.)
rearrange jumbled up greetings correctly
with peers (#&4F. F B4F. ML B
EhF. 2L,

write the responses for the formal
greetings provided collaboratively ( #
(AN o TN N S AN 10 o YL
o R,

write a brief self-introduction of
themselves and their friend that includes
greeting, name, age, where one come
from and lives for peer assessment (3K
B (FUEs, AbEs, FE, ARED . RAE
fE......(place),

search online or offline common greetings
and introductions customs in different
cultures and present findings in class.




Core Competencies to be developed:

Communication and collaboration: the learner writes clearly and correctly when they compose simple and brief introductions on
self and their friends using the given words.

Pertinent and Contemporary Issues (PCIs):

Cultural awareness: The learner develops the skill of cultural sensitivity during interactions when they research on the customs
related to greetings and introductions in different cultures.

Values:

Respect: The learner develops positive regard for self and others as they employ appropriate formal and polite expressions when
making introductions.

Link to other subjects:

The learner links their meaning to Kiswabhili, English and Indigenous languages on the use of polite phrases and expressions to
introduce oneself and others.

Theme 2:Family

Strand Sub strand Specific Learning Suggested Learning Experiences Key Inquiry
Outcomes Question(s)
3.0 Writing 3.2 Guided By the end of the sub The learner is guided to: What strategies can
writing strand, the learner should |e listen to a dictation and list the names of |you use to write
(1 lesson) be able to: members of the extended family, effectively?
a) compile key words and |® trace words and phrases of members of
phrases from varied the extended family in Chinese (e.g. FUHL
texts, Shiishu , Wil Giigu, 58 5 Jinjiu, B 16
Ayt, &y Tangdi, Rk Bidomei , TR
Jiéfii, -1 Sdo zi etc.)




b) compose simple e match pictures of professions with

sentences in various corresponding names collaboratively,
contexts, e rearrange jumbled up words to make
c) appreciate the correct sentences on descriptions of
importance of self- members of the extended family based on
evaluation in name, age and profession collaboratively
improving writing. (e.g. Whlithied +:; WAHH30%, i
ISR . ),

e write sentences describing one member of
their extended family based on name, age
and profession,

e discuss areas of difficulty in writing
Chinese characters and Pinyin and give
practical interventions.

Core Competencies to be developed:

Self-efficacy: the learner develops an awareness of who they are as well as their family members and their professions as they
make descriptions of extended family members.

Pertinent and Contemporary Issues (PCIs):

Social cohesion is portrayed as the learner conducts a brief introduction/description of their extended family members, creating
awareness of family ties.

Values:

Unity: the learner collaborates with peers to carry out class activities as they rearranging jumbled up words to make correct
sentences on descriptions of members of the extended family.

Link to other subjects:




The learner is able to relate skills used in articulating one’s thoughts and ideas logically in writing to Arabic, French and German

languages.
Theme 3:My Surroundings
Strand Sub strand Specific Learning Suggested Learning Experiences Key Inquiry
Outcomes Question(s)
3.0 Writing 3.3 Guided By the end of the sub The learner is guided to: Why should we
Writing strand, the learner should |e listen to an audio clip on essential places |write legibly and
(1 lesson) be able to: in town and list the words and phrases (% [neatly?

a) enumerate vocabulary
relevant to the topic
from written texts,

b) write simple texts on
varied topics with

appropriate word order, R

c) recognize the
importance of writing
neatly and legibly.

wiv IR RS BBRL BERE. 4R
17 H),

listen to an audio clip and form sentences
on where one is going in relation to the
town (.. fEME)L? EAE? REEILY),
circle words and phrases depicting
different essential places in town from a
cross word puzzle collaboratively,

match images of essential places to their
names in characters and Pinyin,

draw and label essential places found in
their town collaboratively and share on
the school noticeboard,

explore and share with peers how one can
develop effective time management skills
in the writing process.




Core Competencies to be developed:

Creativity and Imagination: The learner undertakes tasks that encourages artistic expression of ideas as they draw and label
essential place found in their town collaboratively.

Pertinent and Contemporary Issues (PCIs):

Peer education and mentorship is developed as the learner gains constructive feedback from their peers on strategies they can
apply to develop effective time management skills when writing texts.

Values:

Unity is enhanced as the learner works collaboratively with peers to accomplish set tasks as they circle words and phrases depicting
different essential places in town from a cross word puzzle.

Link to other subjects:

The learner links their learning to Social Studies on the skills of locating different places in their locality appropriately.

Theme 4:Time

Strand Sub strand Specific Learning Suggested Learning Experiences Key Inquiry
Outcomes Question(s)
3.0 Writing 3.4 Guided By the end of the sub The learner is guided to: How does accuracy
Writing strand, the learner should |e list vocabulary related to telling the time [impact written
(1 lesson) be able to: in their school timetable using the 12 hour [communication?
a) identify words, phrases clock (e.g. fiv 45+ ¥ Z|. BE. F
and expressions in Fo B R R, B,
written texts, e write down the characters of numbers 1-
b) compose s1p1ple texts 20 from flashcards (e.g. 0 &. 1 —. 2 —
inan organisedand | g 3= T4 s HL 65 74 8
' AN 9. 10+, 11+—. 12+,




c) appreciate the
significance of
accuracy in written
communication.

ask the time using the sentence structure

CHAEILE T ? Pand “o o2 LAY

in turns,

role-play telling the time using “H{E
(/&) + time” and “number of the hour +

& (dian)+ denotation of minutes (+93°)”

collaboratively,
listen to the time that the various subjects
are undertaken in English and write the

time in Chinese (e.g. 7:30 a.m. - 5 /5
. 10:25 am. BRI 12:01
p.m. P E—, 4:58 pom. FIY
MBI\, 8:15 p.m. M b\ Si—ZI/i E
J\ T, 10:50(F R T/ s +3

etc.),
use the class timetable to answer the given

questions appropriately with peers (e.g. &
LR ER? AR B\ BB i
TR JLR? BB PRAE AP R 120
BRILEEGFR? FRPF+ 2R
ZZFIR ete.),

research online/ offline perception of time
in different cultures and present their
findings to their peers.




Core Competencies to be developed:
Digital literacy: The learner connects using technology as they research on the varied perceptions of time in different cultures.

Pertinent and Contemporary Issues (PCIs):

Intercultural sensitivity: The learner becomes aware of the cultural differences in time perception when they carry out the research
with peers.

Values:

Unity: Cooperation is exhibited as the learner take turns in telling the time using the appropriate vocabulary.

Link to other subjects:

The learner links their learning to Mathematics on the manipulation of numbers to calculate durations and analyse time-related
information.




Theme 5:Fun and Enjoyment

Strand Sub strand Specific Learning Suggested Learning Experiences Key Inquiry
Outcomes Question(s)
3.0 Writing 3.5 Guided By the end of the sub The learner is guided to: How can you
Writing strand, the learner should |® sort out pictures of recreational activities |ensure clarity and
(1 lesson) be able to: according to where they take place coherence in

a) recall words, phrases
and expressions from
texts,

b) apply appropriate
grammatical structures
in written texts,

c) show interest in using
acquired vocabulary to
improve writing.

collaboratively (e.g. JiF¥K-UiEvkith; €L
-Longonot LlI; &2 3K-#3; F 3
¥): Maasai Mara IR X etc.) ,

write down the recreational activities that
are undertaken in the given recreational
spots/areas depicted in the flashcards in
Chinese,

fill in blanks on sentences talking about
fun activities in specific places using
acquired vocabulary (e.g. FAH 514
GBHAEY. )

write a simple text on their favourite
recreational activity,

create a scrapbook of a local recreational
spot/area they have visited before and
share it for awareness creation.

written texts?

Core Competencies to be developed:
Citizenship: the learner develops a sense of belonging to their locality when they sensitize their peers on the recreational
spots/areas in their community through scrapbooks.




Pertinent and Contemporary Issues (PCls):
Cultural awareness is developed as the learner shares scrapbooks of recreational spots/areas in their community with their peers.

Values:
Patriotism: the learner’s love for one's own country and community is enhanced as they write a simple text on their favourite
recreational activity.

Link to other subjects:
The learner is able to relate the skill of creative self-expression in a variety of mediums to Creative Arts.

Theme 6:Foods and Drinks

Strand Sub strand Specific Learning Suggested Learning Experiences Key Inquiry
Outcomes Question(s)
3.0 Writing 3.6 Guided By the end of the sub The learner is guided to: How do you write
Writing strand, the learner should |e derive a list of kitchen items (J%4%H. ¥K |coherent texts?
(1 lesson) be abl@ to: . SEMG JI. #A. 5T, KRA))and
a) write simple sentences common ingredients used in the kitchen
using the targeted R, #h b L PEZOM. 35 from
vocabulary,

the word puzzle,

e fill in the blanks with the appropriate
various themes in method (. b JE. B 28 K 55
Chinese, for cooking the given foods ( A& 2K. £,

¢) develop an interest to FERLS 2R B S Skl oK

express ideas clearly in W B ),

writing. e look at the characters related to food
preparation methods and highlight the
similarities and differences

b) write clear and
coherent texts on




collaboratively (. %>, JE. Fi. 7Z%.
M #5),

e trace out characters using the correct
stroke order ‘K, JJ, K, A1),

e list kitchen items and ingredients needed
to make a simple meal of their liking with
peers(MHUEE A= R 20, PHZLAN
wis Ky B TI SRIRFIRAD

e compare and contrast how kitchen items
and ingredients differ in Kenya and China
and share findings with peers.

Core Competencies to be developed:
Communication and collaboration: the learner develops teamwork skills as they collaboratively list kitchen items and
ingredients needed for a simple meal of their liking.

Pertinent and Contemporary Issues (PCIs):
Cultural awareness is developed as the learner explores the similarities and differences in the kitchen items and ingredients used
in Kenya and China.

Values:

Respect: The learner appreciates diverse opinions of their peers as they highlight similarities and differences of characters related
to food preparation methods.

Link to other subjects:

The learner is able to relate the skills on correct spelling of words and communicating clearly in writing to Arabic, French and
German Languages.




Theme 7:My Body

Strand Sub strand Specific Learning Suggested Learning Experiences Key Inquiry
Outcomes Question(s)
3.0 Writing 3.7 Guided By the end of the sub The learner is guided to: How does
Writing strand, the learner should |e fill a crossword puzzle with words and  |handwriting affect
(1 lesson) be able to: phrases related to feelings and emotions |[communication?
a) use appropriate with peers (PR5R kuailes 170>
vocabulary to express shangxin. £ shengqi. Moy
ideas in writing, xingfen~ PRVF jingya~ s pljuan 7G
b) apply various writing Wl walido~ 'K jinzhang. H5
conventions 1n written - . .
contexts, zthao lﬂ:‘?ﬁz kunhuo ;
e draw the various emotions on a face

c) appreciate the
importance of legibility
in written
communication.

outline according to a listening prompt in
class,

look at pictures /emoji’s and write the
different feelings and emotions associated
with it with peers,

organise jumbled up word cards to form
correct sentences expressing feelings/
emotions collaboratively,

discuss how to recognise and better
manage their emotions (both positive and
negative emotions) and make
presentations to peers in class.




Core Competencies to be developed:

Learning to learn: The learner shares their experiences and suggestions on how to recognise and better manage their emotions
during discussions.

Pertinent and Contemporary Issues (PCIs):

Emotional health is developed as the learner becomes aware of meaningful ways of managing their emotions during the discussion
with peers.

Values:
Unity is nurtured as the learner fills a crossword puzzle with words and phrases related to feelings and emotions with peers.

Link to other subjects:
The learner links their learning to Arabic, French and German on expressing oneself clearly in a variety of contexts using

appropriate words.

Theme 8:Weather and Environment

Strand Sub strand Specific Learning Suggested Learning Experiences Key Inquiry
Outcomes Question(s)
3.0 Writing 3.8 Guided By the end of the sub The learner is guided to: How can you write
Writing strand, the learner should |® draw and label various physical features |effectively?
(1 lesson) be able to: correctly in Chinese (e.g. L1+ . ]+
a) list key words and VEL MR KBS, IO, ARM),
phrases in written e rewrite jumbled-up words related to
texts, physical features in their correct order,
b) construct sentences | yyrite simple descriptions using
with appropriate word images/pictures of the various physical
order in varied features (e.g. X MERBE, LIRS ),
contexts,




c) show enthusiasm in e complete a story using the given words,

writing clearly for e respond to simple questions,
effective e write a simple passage about their most
communication. favourite physical feature and share it

with peers for feedback,

e discuss and propose solutions to issues
that are affecting the physical features in
their locality with peers,

e create a talking wall for sensitisation on
the importance of taking care of physical
features in the community
collaboratively .

Core Competencies to be developed:

Citizenship: the learner develops a sense of social responsibility as they explore and recommend solutions to the issues affecting
the physical features in their locality.

Pertinent and Contemporary Issues (PCls):

Environmental education :The learner becomes aware of the need to take care of the physical features in their surrounding when
they sensitise their peers through talking walls

Values:

Love: The learner portrays a caring attitude towards their environment when they identify issues affecting physical features as
well as how to address them during discussion.

Link to other subjects:

The learner links their meaning to Social Studies on the relationships between human activities and the natural world and how
these interactions affect various aspects of both the people and the planet.




Theme 9:Getting Around

Strand Sub strand Specific Learning Suggested Learning Experiences Key Inquiry
Outcomes Question(s)
3.0 Writing 3.9 Guided By the end of the sub The learner is guided to: How does reading
Writing strand, the learner should |® write the correct Chinese names of fluency enhance
(1 lesson) be able to: different means of transport from communication?
a) enumerate pictures/images (e.g. ¥X % HHZE. A

b)

vocabulary in a
given context,

utilise contextually |

appropriate
vocabulary in
written
communication,
develop an
appreciation for
Chinese characters.

ZHEL BATHE. BEIRE. KE. WL,
. IxoE. ERR),

fill in the blanks with the correct verbs for
different means of transport (2, %) ,
read short paragraphs outlining the means
of transport used and answer questions
(e.g. MIBA ALY MERK %K),
write down simple sentences of the means
of transport that they have recently used
and share in turns (e.g. FJH /SN HATE
ESCEZ DN

practise writing the given characters with
the correct strokes 4%, ‘K, L, X and
display on the class noticeboard,

reflect on their writing strengths and areas
of improvement and seek feedback from
peers for improvement.

Core Competencies to be developed:




Communication and collaboration: the learner writes clearly and correctly when they describe the means of transport they have
used recently using simple sentences.

Pertinent and Contemporary Issues (PCIs):
Reflection and goal setting: The learner develops an attitude of reflecting on ones writing goals as they seek feedback from
peers on their writing strengths and areas of improvement.

Values:
Respect: The learner appreciates the diverse opinions of their peers on how to address their limitations in writing skills.

Link to other subjects:
Learners link their learning to the skill of spelling words correctly for effective communication in English, Kiswahili and
Indigenous languages.

ASSESSMENT RUBRIC: WRITING

Level Exceeds Meets Expectations | Approaches Below Expectations

Expectations Expectations

Indicator

Ability to apply vocabulary in | Learner applies rich | Learner applies Learner applies basic | Learner applies

written communication. and varied varied and vocabulary and limited vocabulary
vocabulary and appropriate expressions in and expressions in
expressions in vocabulary and written written
written expressions in communication. communication.
communication. written

communication.




Ability to use grammar and
mechanics of writing
appropriately in texts.

Learner exhibits
excellent use of
grammar, a variety of
punctuation marks,
spelling and
capitalization; errors
are so few and minor
that they do not
impede reading.

Learner exhibits
good use of
grammar,
punctuation, spelling
and capitalization;
there are a few errors
but they do not
impede reading.

Learner exhibits few
errors of grammar,
punctuation, spelling
and capitalization,;
some errors can
impede reading and
meaning.

Learner exhibits
many errors
throughout in the use
of grammar,
punctuation, spelling
and capitalization
and the reader can
only guess meaning.

Ability to write texts with
good handwriting.

Learner writes
readable texts paying
attention to neatness
all through; letters in
all the words are
correctly spaced and
sized within the
lines; words are
correctly spaced
within sentences all
through.

Learner writes
readable texts paying
attention to neatness
all through, letters in
all the words are
correctly spaced and
sized within the lines,
words are correctly
spaced within
sentences.

Learner writes
readable texts paying
attention to neatness
in most parts of the
text; letters in most
of the words are
correctly spaced and
sized within the lines,
some abnormal
spacing of words
within sentences is
visible.

Learner writes texts
that are not easily
readable; neatness is
not maintained all
through; letters in
most of the words are
incorrectly spaced
and sized within the
lines; frequent
abnormal spacing of
words within
sentences is visible.

Ability to write coherent texts
on varied themes
(organization and structure).

Learner writes texts
exceptionally well,
with a logical flow,
clear organization of
ideas, and effective

Learner writes texts
with good
organization, a clear
structure, logical
progression, and

Learner writes texts
with basic
organization, but the
structure may lack
clarity, and

Learner writes texts
with challenging
organization and
lacks clear structure
and coherence,




transitions between
paragraphs.

effective transitions,
contributing to a
well-structured piece

transitions between
ideas may be
somewhat abrupt.

making it difficult for
the reader to follow.




CSL AT GRADE 8

STRAND 2.0 COMMUNITY SERVICE LEARNING PROJECT

Introduction

In Grade 8, learners will undertake an integrated Community Service Learning (CSL) project of choice from a single or combined
subject. The CSL project will enable the learner to apply knowledge and skills from other subjects to address a problem in the
community. The implementation of the integrated CSL project will take a Whole School Approach, where all members of the
school community including teachers, school administration, parents/guardians/ local community and support staff. It will be a
collaborative effort where the teacher of Social Studies coordinates and works with other subject teachers to design and implement
the integrated CSL projects. The teachers will select a theme drawn from different Learning Areas and the broader categories of
Pertinent and Contemporary Issues (PClIs) for the CSL project. It should also provide an opportunity for development of core
competencies and nurturing of values. Learners will undertake one common integrated class CSL project following a 6-step

milestone approach as follows:

Milestone

Description

Milestone 1

Problem Identification
Learners study their community to understand the challenges faced and their effects on community
members. Some of the challenges in the community can be:

Environmental degradation

Lifestyle diseases, Communicable and non-communicable diseases
Poverty

Violence and conflicts in the community




e Food security issues

Milestone 2

Designing a solution

Learners create an intervention to address the challenge identified.

Milestone 3

Planning for the Project
Learners share roles, create a list of activities to be undertaken, mobilise resources needed to create their
intervention and set timelines for execution

Milestone 4

Implementation
The learners execute the project and keep evidence of work done.




Milestone 5 Showcasing /Exhibition and Report Writing
Exhibitions involve showcasing learners’ project items to the community and reflecting on the feedback

Learners write a report detailing their project activities and learnings from feedback

Milestone 6 Reflection

Learners review all project work to learn from the challenges faced.

They link project work with academic concepts, noting how the concepts enabled them to do their
project as well as how the project helped to deepen learning of the academic concepts.

NOTE: The milestones will be staggered across the 3 terms of the academic calendar.
Assessment of CSL integrated Project

Assessment for the integrated CSL project will be conducted formatively. The assessment will consider both the process and
end product. This entails assessing each of the milestone stages of the integrated CSL class project. It will focus on 3
components namely: skills from various learning areas applied in carrying out the project, core competencies developed and
values nurtured.



